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Il. INTERNATIONAL
ACCOUNTING STANDARDS AND
THEIR IMPACT ON ACCOUNTING
(AND AUDIT) EDUCATION




e IFRS and IFRS for SMEs
e International Accounting Standards Board

e International Public Sector Accounting Standards (IPSAS)
e International Public Sector Accounting Standards Board (IPSASB)

e International Standards on Auditing (ISAs) and International
Standards on Quality Control (ISQC)

e International Auditing and Assurance Standards Board (IAASB)

e Ethics Standards for Professional Accountants
e International Ethics Standards Board for Accountants (IESBA)

e International Education Standards (IES)
e International Accounting Education Standards Board (IAESB)
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e Red = Countries which require the use of IFRS for the vast majority of listed companies, based on a study of 143
countries, representing 97% of world GDP



} ! ll. IFRS = Principles based standards

Concepts - Principles - Rules



ll. IFRS Resources

Thursday 08 September 2016

-® l F RS Weicome to the website of the IFRS Foundation and the IASB g g Search this site... yeol

About us Standards development Get involved Stay informed Shop & elFRS

IFRS use around the worid *IFRS education MIFRS Teachers

Vacancies
IFRS education v IFRS Teachers
There are currently no
» Framework-based teachin s v . i i
material g IFRS Foundation education initiative activities designed to support IFRS teachers include: vacaqcies ayavabjie
+ IASB Investor Education 1. IFRS Teaching sessions
+ IFRS Research Centre The IFRS Foundation is holding a series of regional hali-day IFRS Teaching sessions, in Contact us
» Educational material on fair cooperation with regional academic accounting associations and others io assist IFRS Gloria Lindfield
value measurement teachgrs to implement fframework-based_{eaching. The sgssions also aim to encourage IFRS Education Initiative
teaching that develops in students the ability to make the judgements that are necessary to a. :
LR s . : - email: glindfield@ifrs.org
» IFRS Students apply principle-based accounting standards. For more information click here.

» IFRS Teachers
2. IFRS for SMEs Train the Trainer workshops
The IFRS Foundation is holding a series of regional ‘train the trainers' workshops, in
cooperation with regional professional associations and the world’s development agencies.
These workshops are part of our proaramme to build capacity for the implementation of the



Primary users

Of accounting information

Constraints

Pervasive criterion

Il. What is

the IFRS Conceptual Framework

CAPITAL PROVIDERS (Investors and Creditors)
AND THEIR CHARACTERISTICS

COST MATERIALITY

DECISIONSEFULNESS

\ 2

Fundamental

L RELEVANCE : > FAITHFUL REPRESENTATION
gualities
Ingredients of Y I \ X 8 .
fundamental Predlictive Confirlmatory Completeness | Neutrality Free from error
qualities Value value
Enhancing Comparability Verifiability Timeliness Understandability

qualities




ll. Framework
implement it?

- based teaching: How to

PrincipleBased Education
Economic event

Conceptual consideration
Framework

Each standard: Principlé

Each standard: Rules

Practical and othe Cost/benefit
considerations considerations

Source: Coetzee aigthmulian(2011)
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2 |l. Framework

- based teaching:

Benefits?
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ll. Framework

- based teaching:

Challenges?
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Ill. EXAMPLES OF CHANGES
TO ACCOUNTING EDUCATION
AS A RESULT OF IFRS
ADOPTION




lll. Examples: Australia
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Examples: South Africa
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Examples

: France
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1. Examples: France: Ecole Superieure
Commerce de Paris (ESCP - Europe)




1. Examples: France - ESCP

Main Pedagogical Impacts on the Way the Accounting Process is Taught

Transaction ldentification Recording Process

Students must be able to define
Learning goals economic transactions before
recording them.

No real changes (students must [
able to record transactions.)

- Use real cases

Learning strategy Balt=E=e e sheidy tlis) = No real changes (double entry,
transactions in different industries business game)

- Design of dedicated exercises
Assessment based on real life cases

- Assessment in final exam

No real changes (business gamd
tests)

Presentation& AnalysisF/S

Students must be able to identif
and explain the impact of how
the transaction is defined o the

presentation and analysis of
financial statements

No real change (business game
real case studies including
presentation by a CFO)

Explanation of recording impac
become explicit and are
emphasized.

Source: A French experience of an IFRS TrarGdrofe Bonnierf-redericDemerensChristopheHossfeldand Anne LéManh, Issues in

Accounting Educationyol. 28, No.2, 2013
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} ) Al Examples: France - ESCP

Final exam grade composition

FO01 ! ‘ / J

\ /— | — Defining transactions
2003 . \ . \l l/ 1 g

2004 : . . \‘\ / | ~ ReCOFdIng

2006 | \ = P FS presentation and
2007 =1 £—— . analysis of impacts
200 | \ ; I/

01 |
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; t IIl. Examples: France - ESCP
®Find E

Mode




l1l. Examples: France 0 lessons learned

Understanding what the facts mean Understand




V. THE BROADER CASE FOR
CHANGE IN ACCOUNTING
EDUCATION




V. The case for change in accounting
education: 9 Key priorities for CFOs

Regulation

Globalization

(Technology (especially IT)

Risk management

Transformation (e.g. reengineering to reduce costs or improve efficiency)

Stakeholder management

Validation of corporate strategy

Changes in financial reporting (IFRS, environmental and social metrics)

( Finding the right staff with the right skills
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V. The case for change in accounting
education: Generic skill categories of
accounting graduates

Skills from Skills

Kavanagh ¢  Jackling & Sri Lankan  Considered
Watty etal.  Albrecht & Drennan De Lange  Hancock et Job Advert- for this
Skill List (1998) Sack (2000 (2008) (2009) al. (2009) IES 3 isements Study
1. Intellectual Skills

Analytical n n n n n n

Creativity n n n n

Critical Thinking n n n n n

Decision modelling n n n n

Independent thought n n n

Informed decision-maker n

Logical argument n n

Problem-solving n n n n

Research n n

Risk propensity n

Able to deal with complexity n n n

Uncertainty n

Enthusiastic n

Achieve given targets by the management n

SourceAbayadeera& Watty (2011) 24



V. Generic skill categories of
accounting graduates

Skills from Skills
Kavanagh ¢ Jackling & Sri Lankan Considered
Watty et al. Albrecht & Drennan De Lange Hancock et Job Advert- for this
Skill List (1998) Sack (2000 (2008) (2009) al. (2009) IES 3 isements Study
" 2. Technical and Functional Skills
Professional accounting qualifications n n
Academic accounting qualifications n n
Accounting software n n n n
Computer technology competence n n n n n n n n
Key accounting/Bookkeeping n n n n n
Measurement n n n n
Reporting n
Auditing n n
Business recovery n
Risk analysis n n n n
Compliance with legislative and regulatory requirements n
Literacy/Numeracy n

SourceAbayadeera& Watty (2011) 25



V. Generic skill categories of
accounting graduates

Skills from Skills
Kavanagh é Jackling & Sri Lankan Considered
Watty et al. Albrecht & Drennan De Lange Hancock et Job Advert- for this
Skill List (1998) Sack (2000 (2008) (2009) al. (2009) IES 3 isements Study
" 3. Personal Skills
Work long hours/willing to work extra hours n n
Right personality n n
Smart appearance n n
Adaptable n n
Flexible n n
Commitment to professional development n n n n
Continuous learning n n
Cope with stress n n
Personal discipline n n n
Practical n n
Professional attitude/behaviour n n n n
Meeting tight deadlines n n n n
Self-promotion n
Self-motivated n n n n
Self-management n n
Initiative, influence and self-learning n n
Professional skepticism n
Work ethics n n n n n
Positive attitudes values n n n n
Ambition n
Hardworking, dedicated n n n
Well-rounded, mature, confident persons n

SourceAbayadeera& Watty (2011)



V. Generic skill categories of
accounting graduates

Skills from Skills
Kavanagh ¢ Jackling & Sri Lankan ~ Considered
Watty et al. Albrecht & Drennan De Lange Hancock et Job Advert- for this
Skill List (1998) Sack (2000 (2008) (2009) al. (2009) IES 3 isements Study
- Interpersonal and Communication Skills
Fluency in English language n n
Oral communication n n n n n n n n
Written communication n n n n n n n n
Critical comment n
Listening n n n n n
Reading with understanding n
Negotiation n n n n n
Interpersonal team work n n n n n n n n
Value-adding team member n n n
Cross-cultural n n n n n n
Customer orientation n n n n
Salesmanship n
" 5. Organizational and Business Management Skills
Change management n n n n
Resource management n n n n n
Decision-making n n n n n
Inter-disciplinary n n n n
Leadership n n n n n n n
Project management n n n n
Strategic management n n
Organise and delegate tasks to motivate and develog
people o
Professional judgement and discernment n
Entrepreneurship n n
Management skills n n n
Planning and organising n n n
Community involvement and social responsibility n

SourceAbayadeera& Watty (2011)
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V. The case for change in accounting
education: key competencies

Intelligence

Experience

Technical
and ethical
competenci

Emotional

Intelligence
I RIFLIGSR FNRBY at NRPIKESE AFA30IdINSIEO O 2 dzyf |-:x

Creative

(CQ)
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V. Key competencies
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V. Key competencies
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V. The case for change in accounting

education: Competency

- based education
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IVV. The case for change in accounting
education: Competency - based education

Work
environment

Context of
work

32

SourceCheetham& Chiverg1998)




V. DRIVERS OF CHANGE FOR
UNIVERSITIES




Drivers of change for Universities

University
of the future

A thousand year old
industry on the cusp of
profound change

DIRECTIONS IN QEVALOPMENT

Trends in Global Higher Education:
Tracking an Academic Revolution

A Report Prepared for the

UNESCO 2009 World Conference on Higher Education
Executive Summary

Phillp G, Altbach
Liz Relsbarg
Laura E. Rumbley

Skills, Not Just Diplomas

G >§
m| ¢
el | B 2009

Publivhed with support from SIDASSAREC

e womD BN

Sl ErnsTEYOUNG

Quality In Fverything We Do



V. Drivers of change for Universities 0
Democratization of knowledge and access

Figure 2.1 Gross Enrolilment Rates in Tertiary Education, by World Bank Region
{percent)

B1990 [J1999 W 2006 |

Source: Edsiats Database.
Note: In the case of South Asia, the figure for 1999 1= actually for 2000.
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V. Drivers of change for Universities
Democratization of knowledge and access

AN ESRC & HEFCE
INVESTMENT

CENTRE

Centre for Global Higher Education working paper series

Should governments of OECD
countries worry about graduate
over-education?

Francis Green and Golo Henseke

Working paper no. 3
June 2016

36






V. Drivers of change for Universities
Digital Technologies
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V. Drivers of change for Universities 0
Digital Technologies

Gmail + " Fowad  Dismiss Go gle “

Oniine MSc in 12 Months Gmail - b Porend | | Dier

i N MSc Finance o
Stared Inbox The Open University
Imporiast \.\ Starred
Sental University of Salford s ‘ Importent a
Lo Courses offred in exclusive parnership |+ z:ftt:‘a “ e g
t Cicks with Robert Kennedy Coliege - N ) Circles \J £
[imap)Crafts = = B [Imap]/Drafts
Appe Mali To Do Apple Mail To Do
qA’*‘ 2 Online MSc in 12 Months G s - Q
Study Online and get 2 Masters degree in Life Career Studio
intemational Banking and Fnance from o Sy
University of Safford. UK. Get more
information about courses and admission
requirements.

¢ Flexible

» Valued
» Respected Download a Brochure Now

m Save To Inbox




V. Drivers of change for Universities
Global mobility

The Growth of
International
Student Mobility, = i
1990-2014 s
2.1
rlr.l:i’llion .mnilz'(l';:)r(‘)

in 1990

e ¢ —————— = 5 ———————— - N ————————

Source: ICEF Monitor, a dedicated market intelligence resource for the international education industry
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V. Drivers of change for Universities
Integration with Industry
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Topology of Universitindustry Collaboration, from Higher to Lower Intensity

winter-organizational arrangements for pursing collaborative R&D,

Research partnerships including research consortia and joint projects
R h . uResearchrelated activities commissioned to universities by industrial
esearch services clients, including contract research, consulting, quality control, testing,

certification, and prototype development

High
I I wJse of university labs and equipment by firms, business incubators,
(fG'&thﬂShlpS) Shared Infrastructure and technology parks located near universities

uDevelopment and commercial exploitation of technologies pursued by

Academic entrepreneurship academic inventors through a company they (partly) own ¢gyfin
) companies)
MEdlum ¥ raining of industry employees, internship programs, postgraduate
- Human resources training and transfer training in industry, secondments to industry of university faculty and
(moblllty) research staff, industry personnel as adjunct faculty

Commercialization of intellectual property (IP) oI ransfer of universitgenerated IP (such as patents) to firms (e.g., via

Low licensing) o -
(transfer) Scientific publications uJse of codified scientific knowledge within industry
Informal interactions oFFormation of social relationships (e.g., through conferences, meetings,
social networks)

43



e The dominant university model in Australia and elsewhere, is a broad-based teaching and
research institution, supported by a large asset base

e Significant transformation of university business models in the coming

Three models:

e Streamline status quo - broad-based teaching and research institutions, but will
transform the way they deliver their services and administer their organisations

e Niche operators - Chooses particular customer segments to focus on - enabling the
targeted development of course offerings, sales channels, and delivery

e Transformers - Private providers and new entrants will carve out new positions in the
traditional sector, creating new markets that merge parts of the higher education
sector with other sectors.



V. Evolving University Models

Potential future modet ¢ & O NB I Yf AYSR { G (dza v dz2 ¢

- — —
Froduct ""'""""'-“' vocational and further
education and training Higher education PEsganch
e Road-
Schools | Opendays |  Agents s Digital Partnerships
e, EQENG Current area of focus

in focus In future models

Back office w Dulsource Increased araa of focis in

fulure models
45
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V. Evolving University Models

Potential future modetd b A OKS 52 YA Yl (2 N& ¢
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